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Belief Statement from Minnesota Department of Education:
Reading well by third grade is one of many developmental milestones in a child’s educational
experience.  Literacy development starts at an early age and is the basis for all academic success.
Reading well by grade three ensures that a student has a solid foundation of literacy skills to continue
to expand their understanding of what they read, make meaning, and transfer that learning across all
subject areas.  Instruction that provides the basis for all students to read well by third grade and
beyond will help close the achievement gap and ensure that all students are ready for the demands of
college and the workplace.  From cradle to career, a sustained effort to create quality literacy
environments in all of our schools and programs from birth through grade 12 promotes academic
success. – Minnesota Department of Education

Read Well by Third Grade – Minnesota State Statute 120B.12
According to the Minnesota Statute 120B.12, all school districts must create a Local Literacy Plan to
ensure student reading proficiency by third grade. Plans must be posted on the district website and
data is to be submitted to the commissioner every year.

GOALS AND OBJECTIVES

To ensure that all students will be reading proficiently by 3rd grade, ISD #111 uses the multi-tiered
prevention framework with a focus on structured literacy in the primary grades.

● Tier I includes high quality, differentiated core instruction for a minimum of 90 minutes.  This
instruction focuses on Minnesota state standards and early literacy skills.

● Tier II includes evidence-based intervention(s) of moderate intensity. 
● Tier III includes individualized intervention(s) of increased intensity for students who show

minimal response to secondary prevention. These intervention sessions may take place in the
classroom, or as a pull-out model with a Title I paraprofessional, an intervention teacher, or a
special education teacher.

The Watertown-Mayer school district regularly analyzes data to ensure growth among all students.
Data is discussed at monthly literacy meetings and intervention changes are made if growth is not
demonstrated.

ASSESSMENT

Watertown-Mayer Elementary School follows a consistent process of assessment to determine reading
proficiency among all students in kindergarten through fourth grade.  This process consists of three
types of assessment; screening, diagnostic, and progress monitoring.  Classroom teachers also use
formative and summative assessments on a regular basis to check levels of understanding before,
during, and after instruction.

http://education.state.mn.us/MDE/EdExc/ReadWell/index.html


DEFINITION OF PROFICIENCY

All students in grades K-4 are working toward reading proficiency as defined by their grade level
expectations.  Multiple data points are collected each year to determine grade level proficiency.
Classroom teachers collect data on reading levels and reading proficiency using the FastBridge
earlyReading, CBMreading and aReading assessments. Assessments and grade level expectations are
listed below.

Grade Level Assessment Frequency Purpose Grade Level
Benchmark

Kindergarten
earlyReading
(FastBridge)

2x per year
winter, spring

Screen, diagnose, and
monitor progress of early
literacy skill development

Benchmarks determined by
FastBridge during the fall,
winter and spring testing
windows.

1st Grade

earlyReading
(FastBridge)

3x per year
fall, winter,
spring

Screen, diagnose, and
monitor progress of early
literacy skill development.

Benchmarks determined by
FastBridge during the fall,
winter and spring testing
windows.

CBM-Reading
(FastBridge)

3x per year
fall, winter,
spring

Screen and monitor progress
of reading fluency.

67 words per minute
correct

aReading
(FastBridge)

2x per year
winter, spring

Assess mastery of grade level
standards and monitor
growth throughout the year.

Scale Score = 469

2nd Grade

CBM-Reading
(FastBridge)

3x per year
fall, winter,
spring

Screen and monitor progress
of reading fluency.

102 words per minute
correct

aReading
(FastBridge)

3x per year
fall, winter,
spring

Assess mastery of grade level
standards and monitor
growth throughout the year.

Scale Score = 491

3rd Grade

CBM-Reading
(FastBridge)

3x per year
fall, winter,
spring

Screen and monitor progress
of reading fluency.

126 words per minute
correct

aReading
(FastBridge)

3x per year
fall, winter,
spring

Assess mastery of grade level
standards and monitor
growth throughout the year.

Scale Score = 504

4th Grade

CBM-Reading
(FastBridge)

3x per year
fall, winter,
spring

Screen and monitor progress
of reading fluency.

148 words per minute
correct

aReading
(FastBridge)

3x per year
fall, winter,
spring

Assess mastery of grade level
standards and monitor
growth throughout the year.

Scale Score = 514



INSTRUCTION

MTSS Framework
Watertown-Mayer Public Schools uses the Multi-Tiered System of Supports (MTSS) framework to
provide literacy instruction to  students.  This framework focuses on the importance of strong Tier I
instruction and targeted support for struggling students. The key components of this framework are:
research-based instructional practices, assessment and data analysis, fidelity of interventions and
practices, and data-based decision making.

Tier I Instruction
Tier I instruction is core curriculum and instructional strategies that includes Common Core State
Standards for all students in a general education classroom, provided by the general education
teacher. Tier I includes differentiated instructional strategies and flexible grouping to meet student
needs at various levels. Data is collected to document conferencing and small-group instruction. This
instruction should adequately serve about 80% of the student population.  In addition, all students are
assessed through universal screening measures three times per school year (fall, winter, and spring).
The benchmark data is used, in conjunction with teacher input and evidence of Tier I intervention
attempts to make instructional decisions.
Characteristics of Tier I:

● Tier I is the core curriculum that is delivered to every child.
● Tier I differentiated instruction may include adjustments to content, process, product, and/or pace.
● Assessments at this level are for every child and allow teachers to tailor instruction to better meet the

needs of students within the classroom.
● Assessments help teachers identify areas of strength and areas of need so that instruction is highly

differentiated.
● Formative classroom assessments are completed and formally benchmarked at least three times per

year.

Standards-Based Instruction Teachers in grades K-4 use the Wonders, 2020 edition, language arts
curriculum by McGraw Hill.  This curriculum is aligned at each grade
level with the Minnesota Language Arts Standards (2010).Minnesota
State ELA Standards

Structured Literacy Watertown-Mayer Elementary School literacy instruction is based on
the principles and ideas of structured literacy. Structured literacy is
the explicit, systematic teaching of phonological awareness, phonics,
syllables, morphology, syntax, and semantics.  This approach to
teaching literacy is based on the science of how children learn to
read.

Data Driven Instruction Teachers use data to drive instructional goals on a regular basis at
Watertown-Mayer Elementary School.  They provide multiple
opportunities to check in on students’ learning through the use of
formative assessments.  Teachers use data from formative
assessments to create groups or determine what to teach for whole
group instruction.  Grade level teams meet in PLCs monthly to



discuss literacy data. This PLC time is used to look at a variety of
reading data points to create goals for students and to best meet the
needs of the students in their classroom.  Teachers also use the time
to collaborate, problem solve, and share ideas on how to best
support all learners in the grade level.

Differentiation Classroom teachers meet with small groups or hold one-on-one
reading conferences during the core instruction block to meet the
various needs of students. While teachers work with groups or
individual students, they are providing support specific to the
students’ needs.  This allows for all students to extend their learning.

INTERVENTION & SUPPORTS

Tier II Instruction
Tier II instruction in a Multi-Tiered Systems of Support (MTSS) framework includes all of those
instructional activities that are included in Tier I, plus additional targeted interventions. Typically,
students who score between the 25th percentile and 44th percentile on universal screening tools may
be considered for further intervention support via classroom interventions, Title I, or ADSIS
programming. In addition, students who do not meet standards on the state-mandated assessment
may be considered for Tier II services and/or supports.
Characteristics of Tier II:

● Collaboration between teachers and specialists.
● Interventions targeted to address specific skills.
● Instructing or grouping students to address specific skills that have been identified as areas of need.
● Instruction inside of the classroom or outside of the classroom.
● Intervention is delivered with increased frequency by classroom teachers, specialists or a combination of

both.

Research-Based Interventions Sound Partners, Barton, Florida Center for Reading Research Activities,
Repeated Reading, explicit skills instruction

Frequency of Interventions Daily for 20-30 minutes

Progress Monitoring Weekly using FastBridge CBM-R or Early Reading Subtests

Data-Based Decision Making Data will be collected and reviewed monthly at PLC meetings with
grade level team members and the Title I Coordinator. Students that
do not show adequate growth after 4-6 weeks will have changes made
to their intervention plan.

Tier III Instruction
Tier III supports students that fall below the 25th percentile on universal screening tools. In some
situations, this may also include any students who have not made sufficient progress at Tier II. In
addition, students who do not meet standards on the state-mandated assessment may be considered
for Tier III placement.



Characteristics of Tier III:
● A continuation of Tier II, but adjustments are made to the intervention, group size, and/or the intensity.
● Collaboration between specialists and teachers focused on intensive interventions and supports.
● Instruction occurs outside of the classroom.
● Frequency of the intervention is at least four times per week for 30 minutes each time.
● A referral for special education may occur if there is not adequate progress, or if the skills and carry over

are dependent on the intervention.

Research-Based Interventions Sound Partners, Barton, Corrective Reading, explicit skills instruction

Frequency of Interventions Daily for 30 minutes

Progress Monitoring Weekly using FastBridge CBM-R or Early Reading Subtests

Data-Based Decision Making Data will be collected and reviewed monthly at PLC meetings with
grade level team members and the Title I Coordinator. Students that
do not show adequate growth after 4-6 weeks will have changes made
to their intervention plan.

SUPPORT SYSTEM FOR STUDENTS WITH DYSLEXIA

All students in grades K-4 are assessed through FASTBridge assessments for universal screening and
progress monitoring up to three times a year. Upon completion of the universal screening
assessments a data review is completed for each student. This data may lead the individual learner to
be recommended for further diagnostic testing using additional FastBridge assessments that identify
indicators of dyslexia.  Students whose data indicates that they exhibit characteristics of dyslexia are
then supported with a multi-sensory intervention.

SUPPORT SYSTEM FOR STUDENTS WITH CONVERGENCE INSUFFICIENCY DISORDER

Watertown-Mayer School District does not include screening for convergence insufficiency disorder as
part of its vision screening program. Vision screenings for school use are insufficient for diagnosing
Convergence Insufficiency.  If a student appears to be having difficulty with their vision when reading,
we talk to families about meeting with their physician to discuss possible vision issues.

STUDENT SUPPORT SYSTEM FOR ENGLISH LANGUAGE LEARNERS

At Watertown-Mayer School District, a student who is identified as having a first language other than
English is administered the WIDA ACCESS Placement Test (W-APT) to screen the student’s aptitude in
the four domains of language:  reading, writing, speaking, and listening.  Multiple measures of data are
reviewed to determine student’s eligibility for English language (EL) services, which include a
combination of the following (as determined by grade level):

● FastBridge EarlyReading Assessment
● FastBridge CBM Reading Assessment



● FastBridge  aReading Assessment
● Minnesota Comprehensive Assessment (MCA)
● Student work
● Teacher and parent input

If a student is eligible to receive EL services, the WIDA ACCESS for ELLs assessment is administered in
the winter of each school year to measure academic growth as defined by the WIDA English language
development (ELD) standards of English language proficiency. Disaggregated data specific to ELs is
analyzed and interpreted to inform EL programming to meet the needs of ELs. The EL teacher is a vital
resource for communicating with classroom teachers regarding effective instructional strategies for
ELs based on current research in the field of second language acquisition.  Resources and coaching are
available to staff to reach the individual needs of ELs.  Conferencing is scheduled on a needs-basis to
accelerate ELs speaking, listening, reading, and writing skills in English within the context of the general
education setting.

PROFESSIONAL DEVELOPMENT

Grade Level Literacy PLCs
Monthly grade level data meetings. Focus of the meeting is on student growth, interventions, and
instructional best practices.

Building Level Literacy Support
To provide continued support for structured literacy, building level professional development on
reading strategies and best practices are provided throughout the school year.

New Teacher Training
New teachers meet with teacher mentors prior to the start of the school year to learn about standards
and curriculum.  They also learn about best practices and scientifically-based interventions.  Grade
level literacy expectations are discussed as well as how to implement a balanced literacy approach.

Reading Specialist Training Opportunities
The Reading Specialist attends literacy meetings and conferences throughout the school year through
MCRR, LiRN, and the Minnesota Department of Education. The specialist brings knowledge back to the
staff in the form of whole group, small group, and one-to-one training.

COMMUNICATION AND FAMILY INVOLVEMENT

Parent-Teacher Conferences
Teachers provide progress updates regarding reading abilities to parents/guardians at conferences in
the fall and spring, which the majority of parents/guardians attend.  Data from FastBridge testing,
benchmark testing, and classroom assessments is shared at conferences, in addition to samples of
student work and teacher observations.  If a parent/guardian is unable to attend conferences, efforts
are made to connect in person, by phone, or e-mail. Interpreters are provided for parents/guardians
who request them.



Ongoing Parent Contact
While conferences are typically the first face-to-face meeting with parents outside of Open House
night, teachers at Watertown-Mayer make it a goal to connect with parents/guardians much sooner if
a child is showing below level reading achievement. Many teachers stay in continuous contact with
parents/guardians through email and/or phone conferences.

Title I Communication
Title I communication occurs shortly after universal screening data indicates below grade level student
performance, if a child qualifies for Title I services. Parents of students that qualify for Title I services
receive a Parent-Teacher Compact Letter.  This letter informs that parent of qualification and gives an
overview of the program.  These parents also attend a Title I Introduction meeting in the fall to learn
about the entire Title I process and program.  Parents receive feedback and progress from their child’s
teacher in regards to progress made in Title I.  At the end of the year, Title I parents receive a survey
and are asked to take part in a Parent Involvement meeting.

Parent Informational Meetings & Training
Watertown-Mayer typically provides two large scale opportunities for parents to connect with teachers
and to learn about how they can help their child at home with reading.  Throughout the school year,
the reading specialist hosts two to three “Secrets of a Reading Teacher” sessions for parents to learn
more about reading instruction and how to best support readers at home.  In the spring, the school
puts on Muffins for Moms and Donuts for Dads.  This activity provides 3-5 breakout sessions for
parents to attend with their children.

Watertown-Mayer Early Literacy Website
The Watertown-Mayer Elementary school website also offers additional resources and tools for
parents/guardians to support literacy growth at home. This website provides links to resources,
printable activities and tip cards, and lists of popular books for students of various ages.
https://www.wm.k12.mn.us/Page/139

Report Cards
Parents also receive a standards-based report card in January and June.  This report shows how
students are performing in relation to the Minnesota state standards.

CONTACT INFORMATION FOR QUESTIONS RELATED TO LITERACY PLAN

Allison Arndt, Director of Teaching & Learning aarndt@wm.k12.mn.us 952-955-0490
Marnie Pauly, Elementary Principal mpauly@wm.k12.mn.us 952-955-0305
Holly Pfeiffer, Title I and EL Coordinator hpfeiffer@wm.k12.mn.us 952-955-0346
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